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ABSTRACT . A :

: Historically,  preservice teacher education programs -
have not provided their students, in a systematic manner, with )
knowledge, methods, or practice to produce effective classroon
.management. A systematic approach to classroom management i$§
recommended that would deal with advance planning and.preparation o
‘before the school year, and the establishment of procedures-and
routines that would be maintained throughout .the year. Emphasis would
be on well chosen and prepared academic activities which would focus

~ Students' attention and engagement. A detailed outline is given in
this paper of a preéservice teacher education course, offered prior to

-student teaching, and specifically designed to provide students with
a. comprehensive, skill-oriented approach to discipline.  The £following
classroom management topics are covered in the course: (1).a L ™ 7’

- confinuum of approaches to classroom management and discipline; (2) -
understanding students' personal and academic needs; (3) clarifying -~
‘teachers' beliefs? valuess and goals; (4) management of instruction:;
(5) managing‘records; -and (6) planning for the first-days of school.
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high levels of student involvement in

-0f student behaviors that interfere w

S oL ~
* Dealing with diseipline problems

[ =

-

Effective =lassroom management consists of- teacher behavié:s’thatjgraduce

-
'

classroom activities, minimal amounts
s ¥ R .

ith the .teacher's or other students' .

has led to teacher frustration.
- 4

A 1979

National Education Association Teacher Opinion Poll found that 74 percent of

1

the teachers surveyed stated that discipline problems impaired their teachiﬁg

;

effectiveness, and, 17 percent said th

. .
eir effectiveness was seriously reduced

by diseipline problems. Unfarfuna@éiyi teachers have been provided few tools

. = -
=

for é@ping with an ihcreasingly heter
. -
a variety of.disruptive behaviors. J

suffered behigd closed doors which ac

@génégus student population that displays

ones (1982) asserted that teachers havé

ademicianz and teacher educators have

B

failed tq integrate research and theory into a well-conceptualized, practical

approach. to classrcom management.

é}aghy

programs have not préviiea, in a syst

a

apractice to produce effective classroom management. . In fact, Brophy and

t.

and Putnam (1978) reported that historically, teacher education

ematic manner, knawlédge, methods, and

Putnam (1978, pp. 95-97) suggésted that most teacher educators have chosen to

incorporate one of the following four

-

Exposure to many

bi

Exposure to

] Expégurg;ta a philo

\ o o o o
positions into thei¥ training programs: -
i\ . i ) .

LY

No specific classroom management course work;

ts and pieces; - ' T

one technique only; or

sophical framework

]



Brophy and Putnam: (1978, §§ﬂ=95i§7)‘iéénfifiéd reasons Whj”these four
A -
positions ac:uz. ThEy also suggested that camgrehen ive study of classroom

i

: managemegt sh@ulﬂ ‘be systematisally Lﬁtegrated into contentsmethéd—practlce

-
-

cagzses 1n_pzegerv;§e teacher educatlan programs.

y F

j@néé-(lESZ, pp. 53=54) also discussed the patchWork appraac? for covering

classroom management topics in teacher training. -The vast majority of these —
. S , : ] H

training pgﬁﬁkéms stressed rdther siﬂplisticgféémétimes gimmicky cure~alls.

H . (.
H

Even programs based on solid research and ‘theory have fcguéea on a limited

_number of factors that influencé student bahaf}orgr Jones (1882) discussed
several maﬁgr shottcomings in this patchwork approach. Fiﬁst, siﬂce*the-varigus

i
1 3

the lea;n;ng énVL;QnEEﬁt, théyea:e Sélﬂom cans;stently Effect;v A secgnd
danger thathénes jdentified was that $1m§llstlc appzaashég ﬁsgdlﬁ ipline

fécus primari ly on methods for cantralilng chlldrén, h us iqﬂoring other

may égntributé to unpr@ductivé student behavior.. Furthermore, since many '

programs focus on instructional or communication methods as the key to manage-

' - : e o . 4 .
ment, a third danger was that the programs often fail tawgfav;de teachers with

\ ) to. * N & * ) 4

methods for coping with students who do not respond to less control-oriented

methods. ’ . . : oF

E@mgféhEHSiVé coverage of classroom management topics has been recommended

o

- by manf researchers and authOrs. Brophy (1982) ipdizatea thét the Eey t@,

ff ve 1a§sraam managament is preventign -~ effective. classrggm managers

w

aréfd?stinguishéd by their_sggéess in preventing Ersblemg-fzém’ariging,ln the
- = N . ) . ¥

“First place; tathér than:by special skills for deaiing wiﬁh problems once they

- -

occur. Brophy recommended a. systematic approach to classroom managemant. that
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would deal with (1) advance El%nn;ng and preparation hefore Ehé‘ﬁéhool year

begins, (2) systematié gémmunicatian of éxgeetaiions and establishment’gf

’ procedures and routines at hé ;nﬁlng of the schgal yéar, {3) thgsghhk ]
méiﬂtéﬁance of these ﬂcedureg throughout ﬁhe year, and (4) well—:hﬂsen .

and wellagreEared academic ggt;vitieg that fccgs students attenticn duging

. ¥ . .
¥ * *

) 1 3 . bl 3 - & = - = = el =
grodp lessons and engage their concentrated efforts during independent work. '
times. . : ‘ ' : ) —

Tbe teacher skills that épgea: most crucial to success in managlng the
-\( :"ir _ L _ B Vf s :
classroom seem to be those involved ;nnglann;,gg organizing, and maintaining
. ® - - b *

= .
3

- 0] ‘: - 5 3 .‘ = = 5 ;s = ‘- L ;- Q
a learning environment that maximizes student engagement in productive,activities

‘and th@s minimizes t%ESﬁEEﬂ;ﬁé ieai with problems in’the first place (Kounin,
1570);: G@é%_andA;réghy (LE?%, 1978) also stressed %%ié_issﬁ; of addressing
élasgréaﬁ management‘egmprehéASiggiyﬁ . e - i 0 e . )
F@rtgﬁately} a‘numbér cf résga:;h_gtudles Egnducted in the last 15 years
omr c¢lassroom maﬁagéﬁéﬁtiand organizational ski{igtgro;iéé a basis fgr éénten%
. . L .
in teacher education course s Reviews gf'stﬁdigé:highlighti@g'tha‘imgq:%ange -

ime use if the classroom, classroom management and organizational gkills, ,

of

»rt

esﬁd hﬁgﬁgﬁing school aspects of managéement have beeﬁ eampiléd;by Duke (1979,

1382). ‘Denham and L;eberman (lEEG), Emmer and Evegtsgn (iss1), Goed (1979),

and Goss*and Ingezsall (1951)_ = IR w .
é -ée-CQn;Ent A' o . . . . ) .
., Jaﬁés (1982) ‘gnd Brcphy and Putnamr(1§78)rhave made speeifig recammendatléns
for ti%séracm‘managemgnt EQntEﬂt in tga;n;ng Pragrams. A numbér_éf géséa:cg
stud es %n classr é management algc prav1ae content for tr iﬂgng:piggramsa *
Two stpd;es :andu:éed at thé Research and DéVélament Cen ; féz Teééﬁe;
. o : ) . ) - . . . L .
- ,K‘ * 7 5 ~ ) ir F £ =

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Ediice: i . e . umiveicsity of Texas at Austin have resulted in especially

- . L] =, ) - b
ar = (&.ertsom, Emmer, Clements, Sanford, Worsham, and Williams,

-, Evaftébnggsaﬁféia, clements;.an§'W§fsham; lESEf;

- -=? a
wr-ar rweviewlsmg the ﬁantent and recammendations ;dént;f;ed abavg, I ¢
rescu amend bt Treservicé’ teacher education courses inélgée the fallowing '
. h i -
‘cl;‘;;gww maﬂagemEﬁt‘tagicS:‘ o . . ’ ﬁ\
& £ ¥ £ T = . ¥ B ﬁi
. 1. A Cortinuum of App:oaches to Clahsraom
Management and D;sclpllne :
?jﬂ
, b 2. Unﬂerstaﬁding Students‘ Personal and ., .
. : Aca&emlc Needs. - -~
’ . Eﬁx:Clarifying Eeaﬁgé:s' Beliefs, Values, .
, and Goals . B : -
v 4, Management of Instruét;éﬁ — "
o : . .

5. Managing Records

s .- S; Planning for the First Days of Schoel . o
: . : -2 ) . -

+ A more dE;::;Ed listing of the content is included in Appendix A.

Dal;very Euggest;gns L : . - Ly

=

Janeg (1982; E; 55) recommended that preservice teacher training programs

reguire courses sgacifiéallyhéesigneé to provide students with a comprehensive,

"-‘;!

i

skill-oriented agg:oagh tg;éiséipliﬂe_, A pgesgrvice maﬁaggment ccurse is most

) w4

effective, accor d;ng to Jones, when offerea prior to student teaching and in

s, o, . . s ' ®
association with Qbsegya ion or involvement in a public s:haal class:oom_ "Jones

cautioned that it’ig lmpcrgé ’Er'the course to be taken when students are not
Y = ! - - ) . . o . L :
responsible . for :lagsroom dlsclplinaﬁ This enables the students to more. g

S . = . .

objedtively explore all a$§é2tg of dlsclPljﬁé rather that focus on methods for

controlling behavior. ' , T ‘ .

- Jones further éuégested that during student tedching, studéntsrshauld‘attgnd

-

LY



P e i L3
- . . . ¥ : .

seminars that provide a forum fox them to share their concerns and formalize
B Y

"~ their philo soghy of slas5rggm manageﬁent in light of their more’ intensive

1

¥
classroom Expe;ienéeg. - r
[ )

Brﬂghy and Putnam (1973, Pp. 929123) 1dentlf;ad fgur aspeats ﬂf pzeserv;ce

teacher education p:cgrams which would deal Wlth classfaom management issues: 7
. gi. The selection and afganlgatjgﬁ of a'bedy of -knowledge . .
& about humans, environments, and curriculum, the specific
content to be selectéd on the basis of its relevance to , - ‘
effective classroom management.,

N =

2. The Erav;s;gn of - apgartunitiés to practice -knowledge
and related skills in contrdlled environments. 7
3. The provision of appﬂrtuﬁlt;es fu: réfl%étlng on
practice experiences as they relate to. grinc;plesi

and adjusting management behavior accordingly. : i

- . Y

4. “he provision af‘an'appaftunity tQ-bé‘:esgansiblé
for classgaam instruction and management in 3 _ ) -
situation structured for a period- of time :
sufficient for habituarion of effective manage- ’ .
. ment t€chnigques based on prlﬁ:iplesa_(gg a93) '

S : (émghasis addad) f . L . e

-

-

L N R
Brgphy and Putnam ﬁésc;;bed ways that cllhiéal and fléld expgrlences‘

* ‘
' H

.could be used to ac;@m@éatg the féur recommendations l;stéé above.

L
#

ERIC

Aruitoxt provided by Eic:



1 - .
' - BpgendixAE 7 o : ‘ o '
CDNTENT OUTLINE FOR SSRDQM LLANAGEMENT -

I.. A continuum of Epprcaehes to Classrpom Maﬁagemant;’ ' .
A. Overview of a co nt naum for dealing w1ﬁh classroom maﬂagement,
ineluding the following PEEEPE?ﬁ;VQS-

1. Instructi@n{@rganigatién ’

2. ‘Interaétiveﬁinier?éfsgnal . o :

3. Problem solving ] : .
4. Behavioristic e L : : I

.5. Behaviorism, punishment Ch ’ e

- " = . :
B. -Overview of a continuum for aniing,with classroom discipline

S 2 -

1. Non-interventionists ) - T .
a) Supportive Model=-Thomas Gordon
b) Communication Model-—=Eriec Berne, Thomas Harfls
*  g) Valuing Model--Sidney Simon, Leland Howe, Howard .
o Klrschanbaum, Lau;s Raths- L o
2. Interactionalists-
: - a) Sac;al-ﬂadelszuéaif Dreikurs
¢ b) Reality Model--William Glasser
3. Interventionidts
; a)* Behavior Modification Model--Lee Canter, Saul Axelrad,
’ 41 ) . Llayd Hamme, Daniel O'Leary , o

L

e

II.  Understanding Students' Personal and Academ;g Gaals

o 5
L]

A. Pe sanal Neeas == Theories on students' phychalagical aEVélemEnt

and the éffécts Qn‘ﬁlassroam management. . ) p ..
* . 1. Maslow's hie:arghy of needs
2. Coopersmith's antecedents Qf;self—eétée7
3. Erickson's stages of development ~
, 4., Dreikurs. four mlstakén)ggals . E -
.- . 5. Knopka's concepts regarding adolescent problems .
) 6. Bronfenbenner's material on the fam;iy o . t .
7. Kohlberg's theory - . & )

! i a)} Young children (elameﬁtary gzaﬂes} aéflne morallty
by the. cansequéﬁces of aetlgnsa : .
‘h) Older &hlléren seek ap§rgval of peegs and adults

T " and recognize author1ty_
b ’ c) g;gh school adolescents recognize demccrat;c rule
) T {ana self-accepted prlnclples. - . . S
~Ba Plagét g theory . o

‘- 7 a) Mutual acceptance QE ;ules and rigid adh encé to
’ rules by young :h;ldreng - .
b), Jun;or&ana senior h;gh schgal age chlldren come to

e

- _ ; that rules can be altered by mutual cgnsent—

O

ERIC
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a) Ehlldren-gragress frgm an early view of Eulgablllty
- that links- blame with the¢ magnitude of the act to
’ a later stage where intentionality is considered.
1. Cognitive dé%él@pméht and learnin;Lthé@ry
2. Identifyving students' academic”needs

a) To understand the teacher's gaals
b) To be actively involved in the learning pfocess

B. Acad Wis Needs

- ! e) To relate subjéct matter to the;r own lives B -
- ~d) To follow their own interests
~ e) To experience success : - .

o f) To‘receive realistic and immediate feedbdck
g) To expe:;eneg an appropriate amount of structu 1re
‘h) . To have time to integrate learning - -
i) Teo have positive contact with EEE'?
. j), To have instruction matched *to” their level of
‘ ’ cagnltlve dévelcgment and-tearning style

b
!

= r . . .

11T, Clarlfylng Teachers Eel;efs,“values, and Goals . ) .

-

A. IdEntify téaﬁﬁers‘ beliefs, valugsfbénd goals

EiTAD_ElﬂE ‘on characteristics af a managamant system consistent w;th
Vthese bel;éfs, values, and goals .

"1V, Management of.lnstructign ) ;

A. Creating ~- Thls includes teshnlques teachers use to get the -
classréam function;ng we;l; When the elassrgam iz functioning
well, tﬁere is no “visible ;ndlcatlan of disorder or -potential

dlsarder-

& %

L

1. Grganlginqtthe Classrgom -and Materials e

4a) Wall Space -
f

_ --1) Bulletin Boards 1 ) _ .
. o 2) Chalkboards : o w
. . . 3) . Display areas for students’ work : <

4) Displdy areas for maps and charts”
, '5?- Areas for other instructional matérials such ag
* e, work 1nstru§t1ans, rules and pracedures, ék
* < : " 'schedule; assigned duties, calendar, and - /
fo. . dacarahimns -
- &) - Ambience -
b) Floor Space
- 1) Arrangement of stude

&

) . . 2) Group activity orx wark areds R i
. . . _3) Centers . . o \
* : 4) The teacher's ﬂgsk, baakcagé, file cabinent, -
: . . . ‘media, and other equipment | -
& . . N . - s ) . ! :
- : T — . i - . . - 5 }
- < . a : - B .
LY - ) ’ - i ’
el 9
= . «' - L
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¢ . 5) ‘Bookcases and shelf- space . ,
6) Traffic Pattérns o > < -
Storage gpace and Supplies fﬁs;ng cupbcards, .closet

.. c)
* space, and cabinent=top space) .
1) | Everyday paper and supplies -
2) Everday books. and’ instructional materials
3) Lang—térm, seldcm—useﬂ, or: special, scc351an
= items - “ -
: ‘4) . Equifiment LT o,
-.8) Student mater;alg - . ‘ )
6) The teachér‘s own materials and supplies
2, Identifying Classrodm Rules and Consequences

a) Rules‘ Yy : Dl ;
) 1) Difference -between rules and procedures
.. 2) Ideptifying sthool rules and procedures
- 3) péciéing'an deneral rulés to govern behaviér;
2 .- in” addition fo the system of procedures
, " . A4) ‘Classrcom norms . ' S
* °  b)  conseguenges, ! o ’ ’ .
o 1) Ratiénale . : :
’vHEQ Typés of ganseguences* natural, logiecal, ané
JR arbitrary consegquences -
3) "Pa51t;ve consequences and lncéntives

¢ o 4) Penal ies

[
-

3. Dev elﬂplng ‘a Wa:kabl et of Classroom Procedures and Routines
a) Procedures fa: stuaant use of classroom spa and - .

- 7 facilities %', . R o ! .

- ) 1) - Stu§2ﬁt degks: and student stazige sEaee . =

2) Learning :Ente%s/statlang : ’

g
w
7]
]
]
=]
(o7}

3) Shared mate;;als, bggkshélves, drawers, anc
cabinents * . .
oA L 4) Teacher's desk’ana storage areas o
5) D nk;ng fountain, sink, pencil shargenér;,and
™ bathrooms (if in the classroom) -
b) Prgcedures concerning other.areas of the school
. 1) Out~of-class pathrooms, drinking fauntalns,_aff
. afflce, library, resource racms, health | -
~ e room; etc. . i
oL 2) Stuient$ 1§n1ng upsta 1éau§ thé room  *
: - . 3) Playground, . .. - & . - ks ‘
4) » Lunchfoom aifﬁ,‘; - '

‘c) PBrobcedures during whole class ac r
: : - 1) Student partieipatibn in class dlchES;Gns
T, DE)_,;uEE or .signals for ge '1ng ’tudénts' attent;
3). Talk among students
'4) :Making assidnments,
5) Pas%ing aut books
'6) nine
-7

LT3
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5 8) Makeup work oo . N _
9) . Out-of-seat policies . IR L
10) What to do when seatwork is f;ﬁighed T
d) Procedures during reading grﬂﬁps or other small graups
- 1) Students’ movement into and out of the group-
2) Bringing materials to the group .- a0
3) Expected behavior af students in small grcugs;.

4) Expected behav;gr cf stuaéﬁts not ih smal; greupg -
@) Procedures du

1) Beginninc ’ .
2) In&tru:t;anal act;vltles R I r
. 3) ‘Ending the class . : ) - °
f) - Other procedures . . :

1) Beginrding the school day;- Dpenlng activities
2) Engd of tHe school day: ;
7 3)- Students' conduct duping interruptions or delays
4) -F;re drllls, clVll defense. drills, and natural -
".disaster precautions » : i
5). Student helpers and hausekeePlng
4. Instzuctlanal %.arlty
a) Rationale .
b) Illustrations of clarity
. ¢) Communicating clearly -

=

5. Using Effective Teaching Methods
a) Planning- 1ntergst1ng lessons,
- "l) Incorporating students® intgrests < _
2) Teaching more than facts ) S
3) Involving 5tudents in the learﬁlﬁg process '
4) , Responding to students'.learning styles ’ ‘
. 5) Presenting content that is chgilenglng to stuaents
* b) Sequeneing. classroom activities . . )
c) 1Instructional strategies ' A
d)  Motivating students : ) ;
e) Adjusting instruction for Egegiéi groups (groups in
. the classroom of different sizes or ability levels)
f) Strategies for implementing d;s:uptlan—frae ;essgns
2 1) Creatively beqiﬂn g :a 1essan . ,
2) Giving.clear dleEtlﬂnS o=
. 3) Ma;nta;n;ng attent;gn - S
s - 4) EffectiVe pacing N
5} Using effective seatwark L :
6) Eummarlglng C
-7) Making smooth transitions
. B)- Prgv1d1ﬁg useful feedback and evaluation
&9 Haﬁallng minor dlsruptlans .
. 10) Descrlb;ﬁg desired behavior and why ;
t . 11) Dpescribing.the purpose and. ratlcnale for lessons
o 12) -Group alerting :

¥ ' Tos
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Aruitoxt provided by Eic:



%,

£
s
]

- ’ ) o . o
Developing-Classroom Relationships

6.
- a) Establish positive teacher-student relationshins
b) ’Develop positive peer relationships ¥ -
¢) Help jmprove students' self-concepts o _—
N g . . -
" . 7. Maintaining Student Accountability for Work . )
o " - a) Make work assignments clear and specific - - . -
; 4 "b) Communicate assignments and instractions, = .
- _.e) Monitor student work in progress. .
d) Develop routines for checking and. turning in work:

, e) Provide regular aﬂadémih feedback to rtudents"

- . . ) : )

8. Managing Groups = e - C
= : % :

E. | == 'This 1nglu§es.téchn1ques which are also used when the..
class;aam is Ffunetioning well, but . visible signs are present in the
situation whiéh suggest that trauble wildl soon occur uﬁless the
teache¥ acts. ThE%@aiﬂtalnlﬂg tgghnlques, therefore, are meant
to ext;nngsh the s;gns of potential disorder before disruption
‘occurs. . v : . .

'l. Monitoring Student Behavior - <
. = . a) Withitness .
b) Overlapping - S ) S
2. Consistent Use of Consequences : . e
B £ & .. . -
. L F :
3. Typical teacher-maintaining activities ; T
3 a) Redirects with task involvement = .t A .
., b) Purposefully ignores minor 1natteﬁf‘én
* - " ¢) ,Reduces:- frustration through. task-assistance
d) Uses non-verbal signal interference
e) Ehlfts in ;uctlonal technlgueg, mater;ais, atc. as «

: . part of lesson SF s - )

! - £) Provides construcdtive. act1v1ty 1nsface of unforseen . ~

' . time préblems - P ‘

g) , Removegs distractiops . ) ’ , .. :
h) ' Uses Proximity-relationships control '
i) R31nﬁarces/rewards desired behavior T : LY
_.3J3) Uses suggéssful attentlcn—gettlng dev;:es ,1 , :

ERIC
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k) Group alerting

Potential Problems _ . T .

P - L

includes teehn;ques teachers use to stop the-

nment. - . =

aminatios 'Qf ‘the authgrs and strategigs in

Once stopped, the tea:hér needs ¢D ze—establlsh =L

ipline éontinuum. Lot L

the



2. Verbal desist techniques

negative :einfdrzamantg punishment)

A. Forms and Formats for Good Record Keeping

< Simplifving Reca:ds'ﬂanégemént

o]

C. Preparing Records for Parent Conferences
VI. Planning for the First Days of School
A. General Guidelines for Instructions and Activities
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